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adents, and to use this knowledge to develoﬁ bettér-school'practices and,

- . n i . P

Introductory Statement & . s

The Center for Social Organization of,Schoolé‘hgs t&o primary. objec-~

tives: .to develop a scientific knowlé&gé of how schools affect their stu-

o

organization. . < ” ; Y

. ] . . N
The Centér works through three programs. to achieve its objectives. , The

3 B

k4

Policy ‘Studies in School Desegregation pr%gram applies the basic theories of f

“ social organization of schools to study the internal conditions of desegre-,’

gated schools, the feasibiiity of alternative desegrégatidn?poiicies, énd

-;héusing and job desegregation. The "Schpol O:ggnizétion.prdgram‘is currently

- . -

the interrelation of school Hesegrggation with other eqhity issues such as
. . M ] ' ) ’ . ; ’

1

concerned with authority-control structures., gask,strudturés, reward systems,

and, peer group processes in schools. It has.produced a large-scale study

. ~of the effects of open schools, has developed the'TeamséGames-TQUEnémedt'(TGT)

instructional process for teaching various subjects in elementéry and secori-

e ¢ . . )

Cle

:dary schools, and has produced a c0mput§rized system for school-wide atten-

. .., h ; . . . o . ~ B
dance monitoring. The School Process and Career Development program is
s F . = ‘ I - ‘ ’

. 4, .

« -

studying’ transitions from high school to postsecondary iﬁstifﬁcions‘ahd the

-

.

“education‘and‘eqployment.

)

) . . . A Co .
role of schooling in the development of career plans and the actualization of
' . men | ¢ tualizatio ,
P e .
labor market outcomes. . far Ty
. . i3 ‘ - .
This report, prepared by the Policy Studies in School Desegregation pro-
\ i~ ) . 7 O i ‘

.

) ;o L .
attending desegregated schools.on students'

P 4
ram, examibnes the effects
’ > v

S , .
later life achievements in higher education and employment. Tlie report docu-
ments the current extent ofi desegregation in‘higher education and .employmént

and reviews the evidence on how elementary-secendary school desegregation S
. . , 4 '
& - ' ’ ¢

may influence progress~toward achieving de;egregation and equity in higherﬂr

- ~

12 .

» ’
&

5 ~ ‘



o . Abstract : l
_ B . . o
\‘ v ) v, . ) ’ , o 1
\x, Schools exist?with'an"eye'to the future. The main purpose of schools
. : ;.
is’ to prepare the current generation of students to 1ead successful lives

o

\

‘as adults and contr1bute te a worthwhile society,v Thus any sdhpol pollcy
.. \"

¢ ’ -
ror reform WL11 be Judged for its long-term conseQuenCes on the adult” 1ives

‘ -

of its students and on the soc1ety they develop. A1though the degegrega-
tion of America s publlc e1ementary-and secondary schools is a policy

: ‘r{.“ - .
that is established on. the foundatlon of essential const1tut10na1 rlghts

‘in this country, like any other educatlonal change, 1t wi11 also be

vde °
»

Judged by its long-term effects.

Direct ev1dence on'how school dasegrégatlon may influence students
later life achleVements and behaV1or is d1ff1cu1t to. find. This questiom
v e v
not only involves all the research problems of‘studylng immediate effects

-t M 1 -

, , o ‘ o o 1

of school deSegregation with .nonexperimental evidence  but also, by
definition; requires unusual -bver-time data to relate students' s$chool

) X ) & ) s , X s
_experiences to their later life 0utdomes.“Itwshou1d 59;/55 surprising,

s

: . : N
therefore, that there are few direct studies of long-term consequences

.
v

& > N

in the otherwise~?%tensive besearch literature on the effécts of school

desegregation.

i » _ . . ’
To provide an overview of current knowledge, this paper will describe
the present condjtions of desegregatibniand\equity in higher.education
and employment, and review selected studies and theories on how deseg- f‘};

A’

regation of elementary and secondary schools may influence progress

. ’ ‘}. ,
-~ . L e - .

O
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in these areas. This overview includes tabulations of goverrmental
] _ : ! .

’

T -

agency éurve§s that give the first descriptions of desegregation in

. . ~
higher education and employment. , e .

N ' -
. o ‘ .
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HICHER EDUéATION . SRR
: .'r\h - . ' '
There are, several ;easons why continuation of "the progress that

»

blacks have made since the l960 s depends upon how they.fare in higher<ﬂ

v A . v — o . S
education, T ' . Lo . P TN . o
: . v - . . " ' -t = B
Because of the trend. toward universal high school graduation in
40§ N < S
this countEy, ﬁost high school credeﬂtials are rapidly becoming the most, .

\

1mpﬂrtant mark of educational distinction for entering the job market. )

2

when ehplpyers wish to reduce thejnrmber of el:é*bie young c;\didatqf
for a job on the baS1s of educatipnal credentials, they w1ll a%k for - .
additional schooLing beyond‘the high school diploma. "For _young blacksw: -
toﬁbe.more equally competitive i obtaining employment 'it will be

[ r—

F

1mportant that present trends continue towards equality in college -
"J . 7
enrollment and completion rates, To be - ure, black students still lag

seriously behind whites ih sé%ying in and graduating fgom high school
%
With about 25 percent of black students droppang out before completing,
: -~

{

hig school the lack of a high school diploma affects JOUng ‘Black

. e "
S r~

students at.about twice the rate for whltes. However, even holdiqg a
. A :

high school diploma no lohger gives one a very strong advantage\in

‘ti’ng "a jab, because most of the current generation will receive thi_s\_

2

credential Moreover,.it*JPpeafs to be- even more 1mportant for blacks

; Uw >

than'whites tq have additional education\beyond high school when, seeking

’employmans. ‘Recent évi nce suggests that ‘the differences 1n ngupa_ .
. o . s _ . . N Y e
tiondl opportunities betwgen blacks and whites are significantly more *
(
negative for high scho raduates than for college—traiqed ind1v1duals°3

-

Thls m%ans that for blacksfto continue progress1ng up the socio- economid

ladder, they will need to be successful in achieving post-high school.

-
AN -

<A . -

educatioﬂi




L Success in pOst secondary educatlon will also be more*valuable to

‘

‘—\‘

blacks because tHe efficacy of addit orfal years of SChOOllng for occupa-_
, B +

tional succegdé appears_ to be opeTatlng mnore equitably for blacks and

4 v

whités,ln recent yégis, especially in the Norqh Research on sEE1a1

'mobility 1n‘the 1960'5 1nd1cated that education played a less viable i

réole for blacks than Whltes. ng Variables whilch had accounted- for

N
—~

4

occupational suecess in white popfilations.appear®d to be less depengable
‘ © el ar )

1 - ‘ c - . T . .. - k. .
for blacks'in.seVeral mays: (a) the social mobility models explained -
- ’ E A ()
less var1atlon in bccupatlonél careers of blacks than wh1tes, (b) educa- .

I T

- tlon falled to correlate as strongly with JOb success fbr blacks as -
) ’/-*V’\

v

A

whltes, and (c) advantages id npt accumulate over genifaglons ’the same .
I . ER . ;
way for blacks as whites, that is, blacks from middle class.homes more

frequently fell back in socio—eCQnomic accomplishments than did whites

.
I - 4

with these famlly advantages.//ﬁhese dlfferences betWeen the social

B ! i

7

>

/
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mob111ty prOcesses of blacks and whltes appear to be much 1ess striking

in recent yearsﬁ At least for y0unger adults in the North, additional
. 0. . : o o o~ .o .
years' of s¢hooling contribute to occupational mobility fof' both blacks

and whites to a simi1ar/degree, so the major explanation5for differences
/ : . % ~

g ) i o ' . . e
betweeh the races im income and Occup%tlonal‘§tatqs is the differences"

[ bl

Lo

in education and” family advantagls, not the“ﬁrocesses which translate . -

- - . ‘ -~ . . ) - '. 4 - : N M
. these factors into social mob%&lty. > To take advintage of these recentty

. : . , ) 3 [ . .
' . - - y hd }

more available avenues-of s cial mobility, blacks:and other minorities
» “ - B RS -
L . [ S . \ § . o 3. b .
will need t%tsuccessfull 'JVest‘in schooling beyond the secondary level,
|
= ’ A

Givén that p0st h1gh ;chool éﬁucatlon 1s cryklcal for contlnued

. " .
minorit rogress,- how d blacks and whltes currently differ in attaln-
yp 8

% ‘ments and. desegregation in higher education, and what evidence exists .

- . ) . <\

that elementary—secondary school desegregation, is related tothese di £-

v
Y

ferences? : ) A . L L .
. . . A v *

AN
E\WN
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M P i .
B 4 . - .
,

. .= v A. Attaidéfn;sJin gigher'EQPCation .7 o .
-Natidhally‘fépfesengatiyg Hatq'én_bléék-whiﬁe Jiffeféﬁcégiin: ;

highet educatiqﬁ hé&q gﬁtii FéCently Hée;\availableqonly fqr'a I%miged

nufiber of attdinméﬁt cﬁQI%EEerigtics.f It has be;ﬂ,po;sible to heas;re *

the initial enfollmentg'ef students as’ first= ear—college.students,
. ; v , Y A
. e;; . s

but difficult to determine‘differences in tHeir continuation or comple-

. . » 3 4 . .
. f - . < . a
.~ tion rates, in the type and quality of their programs, in their patterns
v b s ‘ / .y 4
and)seQuences'as.payg;kiTe vs. full-time stddents or in continuous vs,
- 2 ' y v, :

- v - . t o “ .
interrupted schoaling, ‘d@nd in théir access to instifutions within close
o T - ES . A ) . ‘
A : - - . ) , . .
commuting distance or with available financial 'assistance., Recent
< . . . .

. ~ v s N LR
.evidence with incomplete data suggests that the picture -looks much legss °

A " i ! P
B

. equitable when you goabe§oﬁd simple.ﬁgasurgﬁ of~initia1'eﬁfb11ménts.
s ’ o : y : '

A hopeful sign of movement towajd edual achievements. in higher .

v . VN

education is found in a numbér of recent studies indicating that bilacks

- v

- -
[

appfoach pbst-sepoﬁdary schooiiﬁg with strong ambition--black high school
N . _ AR ~ R . N .
T o . )
graduates' aspirations for higher education and their initial enrollment

in postsecondary schools is much higher than whitég of similar social

: T oy ,

class or test score levels and nearly ,comparable to/whites regan&hegs of

Backgrdhnd leveis}s But studies suggest that initial black-white college
' . - L] -3 '

enréll@ent ratios decrease;in- subsequent years. The data are not yet L.
\ : : . . i

available for diréttuinvestiga;ion'df comparative continuation and -

. .
b - v

completion’ rates in college for representative samples of blacks and
U - Eo ) N
whites, but there is some indication that the énrollment gaps increase

u
’ v

. over the college years. For .example, the 1976 report from the National -
Center for Edycation Statistics estimates that 40,9 percent of the black

K
-

Y

N N\ .
freshmancdlass of 1971, were enrolled %iﬂseniors,in 1974 compared to
. _—f" . '
57.2 percent ofithq white freshman class;7_analyses of the U,S. Office’

R . I
& o P R < o A
. ! T '

ERIC

Aruitoxt provided by Eic:



‘of Education's, ‘Survey -of theéHigﬁ School. Class Qf\T972 shows that after
r hetce , -8 h ) - v er

two years 4?.7‘percent df black two—yeat‘cdllege'enttaﬁts had-uithdtawn’

trom higher edutatibn compared to 38,3 pefeenﬁ'of whites,<énd 27;ﬁ‘r R
. - J oo ! .

tpetceﬁt/of tlacks had_withd:awn from fduélyear institutionste?mgared £0'h

‘23.3 percent of'whiutes.8 Inﬂadditieu; there are signs that blacké'have

) N " e - “. ) ”

differemt exbert@nces-of pattfti@e or i;terrupted schooling in attaining

tﬁeirﬁddllege crédentials.- Blacks who coﬁplete\postSecbndary training

on thé'average take more yearé to deSO; and.-are older when éﬁey receive

2 4
) e 9 f
their advanced degrees. Qne study of the aTternate ‘routes taken to. achlev
. \‘ ., o . .
an educatlonal dlploma or degree shows that "fewer blacks than ‘whites d
] . v ) ' Iy =
resume’ tﬁeir-education once it"is interrupted and of those who dohresume,-
. ) . * .
! fewer blacks than whites convert this’ resumptlon 1nto degree attainment,
]
s .
This study also shows that blacks and whites dlffered 1n their comblna-
o . .
tions of full-time ‘and part- time schoollng to reach an educat10na1 de t1—’

-
M £

.
nation, with blacks less 1ikelx to engage in'part;time upgrading of theLr
3 ; . ' E '
L 10 . ¥l

edueatxon. \ R . <
] co . S e . . .
There are also indications of major differences in the type and’
s i KN T . -
quality of the higher education. institutions attended by minority and
. - 1]

ot

M

$

white students, - %abulations of the 1976 Department of Health, Education
¥ R oo T :

.and Welfare survey of racidl and égpﬁic enrollments in higher education

shows that 44.8& petcent of black firsteyeattfuﬁl-time undergraduates .

- - e

enroll in two-yearyinstitutions rather than four:year institutions, - -

. Lo ) 1t . )
compared.to 37.1 percent of whites, Studies of the American Council
A ) “ ) R 0
on Educaﬁion;é-survey of students entering collegé ag first-time, full-~

] ot

- r
time freshman 1nd1cateq ‘that mlgd;}ty qtudents are overrepresenbed in

- [ERN
-the thmfea: and nonSelect1Ve folr- -year cdlleges and underrepresented
. ( . g P
in the univetsii%eso These studies show that the educational expendi—
v ’ ; ‘ 7 N S

Kl

Nl : : [
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tures by thé.éolleges 6r ﬁnfvgfsities a?& mqéé than five times as guch per

:;stﬁdent‘iﬁlfhg tyéss of sggoqis_yithlgn overrépreséntatéoh)of»mihgfities
-~ e ' v ' ’ . : ’ :

' qupgredfto thoée with an undgrrepresentation. \Althaughstuition is 1owér{
, s v » . , .
in»the le'ss selective scﬁpol§,-so is the amount of available financial

'
A

w o X - . ~ '
aid, so that the net cost (tuition minus aid) to many students is often

o | . . . C * . N } 12 . - >
not very different.in schools’ of high or low selectivity. Finally,  blacks
I - ' : : + : .
and whites enroll in different proportions in various majors and fields -
. ' . O - ~ T - -
” of study. Blacks are more likely'to major in education and sbcial service

. : : - : , : Lo : o ‘
fields, and this tendency increases between the baccalaureate and doctoral
- . v . M ~ .
o o.. 13 . - - ‘ . - . . .
Tevels,” ~ The continued concentration of minorities in particular fields
{ R ;

has implications for occupational and income mobility. Research will be
P ~up , Lty

b . “

A . s R . Q
discussed in-a later section showing>that the-occupational payoff from
additional years of schooling is lower for certain types of worig with+

. D . . e
social service occupations having particularly low income returns from
. IS

-

‘increased schooling. , .
: W oo ' o, ’ Sl ' .
Better data and further study are needed to develop an adequate
. B ~. 5 . S
assessment of chan®es in black-white experiences in higher education. :

»
A reliance on simple initial enrollment étatfstics can give a very mis-

leading idea of cquality in college attainments,

‘ " B B g
N
R

B Dosz;rcgat‘ion igigher Education

- . BT 3
Until recently, most attention to the descgregation of education in
America ha's' focused on clementary and *secondary schools., The structure

of higher education in this countyy is different in so many ways that

it has been difficult to apply the same ¢lementary-secondary school

policié‘ and thinking about descgregation to colleges and universitics.
. . ” - . B

. g - : //’ o ] . : ’ . . .
Higher cducation involves a strong mix of public and private institu-
tions, a great variety of state approaches with different types of 1
: ' ‘ : . = N
? L]
/ Fl ,
F Ny
- -3 " ’

O
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schqgols and admissions policies, a, collection of commuter and residential

Asgaools that may draw from local or national qtudent populatlons, and ~

\

a group of traditionally black lnstltutlonq that have a proud history

I3

of educating a large proportlon of the black profeqsionals and leaders
in this country° To help in assessing the current conditions and trends
in desegregation of higher education, we need bettér information on the’

enrollment patterns in all these institutions.

4
The federal government has surveyed the racial and ethnic enroll-

ments of all institutions of higher education every two‘years since

&968, but tES§£ data have not previously been used to describe the éXtenth

B

! 7, . . e .
-of segregation in American colleges and universities. Analyses are re-
N i ) L

parted here on the data collected in 1972,r1974vand 1976 to examime trends

and contrasts in the segregation of higher education for these years.

N

A segregation index is calculated for enrollments in different regions

and types of institutions., Index values are accompanied by tabulations

of the distribution of students among schools with different racial
-

compositions, - -

The rationale and calculation of the segregationfindex can be

A .

‘described with referenc to data for 1976 in Table 1,

One component of the segregation index is the '"'percent white in .
. ‘ P greg p

the school attended by the avetfage minority student,” \To\éalculate this
compoﬁent, each minority student is assigqed the value of the gacial
comgosition (percent .white) of his or her ;chool, and these values are
averaged for all minority students in a p;rtiitiar region and type of

school. For example, in the first column of Table 1, we find that the

average minority undergraduate student in the nation attends a school
:k’;”

that is 57.6 ‘percent white, In other words, of every 100 studentsf

’ . ' .



randomly encountered by the, average minority unde{graduaté student,

»

s s
) b .

“about 57 bquhem—will be white.

The second component of the segregation index is the.exgécted"

hd .

‘racial cémposftién of the average school if the availablg miﬁority and

white students were randomly distributed among the schools in a partic-
: .

ular region, This component is equal to the simple percentage of all-
) . T L
students in the region who are white. In the' second cdlumq/pf Table' 1,
we see that 84.0 percent of the uqﬁgrgraduate students in the 'nation are
e : . ‘ '

4

white. Thus, if all students are random&y distributed across the’ under-

- -

graduate schools-of this country, we would expect the average hinqrity

A

student to attend a school where the racial composition equalled 84 per-

ﬁ cent white. . ' o ‘ N * . o Q\\y
Tﬂe segregation iﬁdéx‘uses these t&o compapeqts tﬁ)measure how far
the actyal value of "percent qﬁite in the 'school attended by average
mingrity student' departs from the'eercted value“if students were réﬁ-
domly distribut%d among the schoo%s of the 'regiono 15 The index will haQé
\the value 100 whencver white and ;;nority students att;;d entirely
separate schools; it will have the value zero whenever the actual racial
composition of the schools is the same as a random allocation of the
sLudenté in.the rogionbl Index values between O and 100 measure the
degree o}/sogregati?n for the particular region and type of school under
consideration, The larger the valué¢ of the index, the more segregated
-or "racially iso}ated" is-the school population of whiteland minority
spudéntso The index can be used to‘@ake comparisons-offthe degree of
geéregation between different g?oupﬁ of écﬁools or at different points
iﬁ time, 4
The components of the segregation idae; can also be taken from the

perspective of the averagc‘whito student., For example in column 3 of

15

>
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Tablekl, we see that the average white undergraduate student in the

PN |
R |

D |
and from - |-
|
column 4 we see that minority students compfise 15.9 percent of the ,~ N
R ’ C A_:’ L . :
natiors':undergraduate popul

ation, the ,expected percent minority fbrfthe

nation attends a schodl with }0.9 percent minority enrollment,

“

» :
avgrage'wh%;e‘if all students had been randomly diséributed'among’thé
séhoqls. i ’

~
x

~

The segregation index can be used to make comparisons between different

'd
groups of schools or comparisons at different points in time. Table 1 shows

k]

that for all undergraduates,. the .South is the most segregatéd(region, with

a segregation index of 42.5 compared to values of 25.0, 23.7, and 20.3

[N

for other regions, But it is among ‘the four-year undergraduate institu-

tions where Southern segregation is greatest., Among two-year institutions,

3

the quthegst énd MidwgsF regions have the most,seg}egation of full-time
studeﬁFsL”'Yet,’the‘segreéatibn of four;year institutiénsfin the South
involves mo;e m;nority StUdethVQh?“ anyvathet égtegory of échools: in
19._76, more than half of the blacks enrolled P

as full-time undergraduates
éttended:schoolxin the South, and more than one;third attended the four-

yeéf institutions of the South. Segrégaﬁion,is lower at the graduate-

professional level than at the undergraduite level, but agaip the South
. . C v '
is mogt segregated;

A

R

Tahle 2 presents distributiont] sta

tistics that indicate the range
of experiences that are summarized in the segregation indices,

The
first row of Thblc 2 shows that 16.8 percent of minority undergraduate

students attend schools with less than 10 percent white .enrollment,

26 .8 percent of minorities attend schools where less than one-quarter of

the students are white, and 35.4 percent of minorities attend schools
where less than half of the enrollment is.white.

The first row of Table
2 also shows the national distribution of white undergraduate students ¥

O
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by school racial composition. .a the case of whites, only 1.5 percent

attend where minority s ‘=nts compri#e more than half of the school's
enrollment, whereas 90.9 percent of %hites are/in ‘schools where minority

1 . i 1 :
-students are less than onc-quarter of the scthl's student population,

There are only minor deviations -in thisﬁéarticular pattern for .

whites by region or institutional level, Byt the differences ;}e more «
. . ;

striking in regional comparisons for minority students. While only
. i.

about half of all minority undergraduates/in the South (51.3 percent)

Y

attend schools which are majorit& white,/more than 70”percentwoffthe
, e 5 e

-/

. ;
minorfty students attend such schools in the other régions. The

. ' ¢ .
previogﬁly noted regional differences by\ﬂhstitutional level are also.

evident for minority students: &42.7 percent attend méjoriﬁ{wfgitb four-

—~

year institutions in the South compared to more than 80 percent in other

>

regions, while the percent attending majority white two-year institutions

is smallest in the Northeast and Midwest regions,

Table 3 presents the tyends in hiéher education segregation indices
. 4

for the years 1972, 1974 and 1976, apd di#tfnguiéﬁeé'betWe@n’public and

v

private\fnstitutions as well as between regions and institutional levels,

AltLough the South remains the most highly seg;egated region for four-
year undergraduates and graduage—professiongzistg@eﬂts, it is the omly
region that has shown progreséiin reducihg ségregttion since 1972.

Among the public four-year insfitutioﬁs in the South, the éggregétion
indices decrease from 56.6 to 52,3 to 45.6 from 1972 through 1976,.393
amoﬁg‘the public graduate-professional institutions the'indices decrease
from 26.5 to 21,7 to 19.1 in thﬂg region, ’ ~ |

There is less segregation n;tiohwide at the higher education iével

. : ) . »
than among public elementary-secondary schoo®s.  But, as will be dis-

B B » "
cussed in a later section, there is more racial segregation among colleges
N \\ ~
. ’ .
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cand un  -rsity students thian amon- merican workers at their places of
1t With regard to cor’ hetween levels of’educatlon, 1t 1s,&

;posslble ?B make approximate compdys isons with the data presented here

: i ‘. .

for higher education and ,the published tabulations for e1ementary secon-
l6 .

dary schools for 1972. The segregatrion index in this year fo? all -

2

undergraduates in the nation's colleges and universities.is 31.7 compared
v . . ' £

to 55.8<for elementary-secondary schools, 1In terms of the d1str1butlon of

mlnorlty studen(s in. 1972 32,5 percent of undergraduates attended schools

where less than half of the enrollment wag wh@te, compared to 60. 4 percent

of minority students at the elementary-seg ndary level’ 1n schools/w1th 7

I3

‘less than half mhite enrollment, The dlfferences,between school levels

, . g . .
in*segregation.are smallest in the South, where 56.6 percent of minorities

" in Higher educAtion compared to 57.7 percent of minorities at the elemen-
. N " B N l',‘ . 2

tary-secondaryi level attended schools with less®than half white student
“bodies, 1In the other -regions of the Country, there is a much greater

2 ' ¢ R ’ ) .
contrast in-segregation petween higher education (15.4 percent of

LI -

m1nor1t1es in mostly mlnorlty schools) and elementagy- secondary educatlon 1

. a
' 1 .9

"

(62 6 percent of m1nor1t1es in mostly minority schools)

'Mdﬁe-research needSTto be(doné with the higher education enrollment

déta‘to méke the information more useful to the discussions of researchers,

<

4"

id- here, /Segrc atlon of program dnrollments within colleges and -
/ g

.les can also be examlned with available data. And 1nvest1gatlons
that 1dent1fy the historically black institutions are necessary .for
folldwing trends-resulting from some specific desegregation policy

fternatives in higher education,

4
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- Reviews oi‘descrip/tive evidence on black-white differences in

) . [ ‘ : ot N ) . .
higher edueational‘atyaihmentsfand geéegregation_cﬁh sugge’st some new {
research questionstaﬂout the/effects of desegregation {n elementary‘and

/
/ .

- v
secondary schools./ Does
e /

)i

foster successful ‘desegrégation at later: levels? Are minority students

Ve

segregatfon in the earlier grades tend to

from desegregated‘ele ntary schools’more likely to enroll in desegregated’
A AR

postsecondary yhstit tions, and are they more likely to°cont{hue and
/ ; » B ) " ! . !
complete theiq/educationdin desegregated colleges or universities if
» ”' ] -, .
they have‘prdviously attended desegregated schools?“ Are the cé&lege

enrollment ch01ces of whlte students affected by the1r experlences in-
segregated:- or desegregated elementary and secondary schools? Although

there is presently no evidence on the sperpetuation of segregation across

’
v
v

educational levels, there are 3ome studies of effects of desegreéation
» - '
on other postsecondary outcomes. Thegse will be briefly reviewed in the

next section. : ) - - , B I
! “ i

c. Elementary-Secondary School Desegregation
9 and’ ngher Education Qutcomes-

a .
TN
o
v

A llmltéd number of studies have' examined whether desegfegatlon

-
)

be fore high school is related to cont;nued education of black st s

»1 Y |
and to the[types of colleges and pre ms in which they enroll.
‘ N A \

Ed

studies include a retrospective survey of black adults, some smal.

followup studies of unusual secon}gry school desegregation experimeni s,

v

and some recent longitudihal surveys of national sémples of young blacks

and white adplts.

- wy

In 1966, the U.S. Commission on Civil Rights sponsored a wide

ranging interview survey of 1624 black adultsk\in which the fespondents
. “ ’ ’2
o . k .
recalled whether they‘attended segregated or desegregated elementary and

seconda%k GChQOlS (about 650 had attended dechregatod schools), and also

2

reported on thb1r subsequent educat10na1 attainments. Although the his-

»

\ | i ‘ -
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torical period of ‘the schoolfexperiences in this study extended from the

1930's to the early l960 s == the adult survey populatlon was ages 17 to a

45 in 1966 liv1ng in metropolttan areas of the Norfh and West -=- these data_

.{Zepresent a unique coveragekof desegregated school? g and later life out-
- v v .
comes for a minority populaQXon; - \\\ ;
e '- 1 - d
Xy Using these data; Cr%in- reports that blacks who attended desegre-

g gated schools are ' more llkely to have finished elementary and hlgh school

. and to attend and’ flnlsh college . Thirty~two percent of Northern-born

. L
" . ' X ‘ *

men'from desegregated schools went to college compared to 24 percent of

- 7

. ~ H

.

/§ Northern-born men from segregated'schools, while the differencgg7é;r o

) : P , ,
womqp are small but in the same d1rection.r The sample 'size of coflege

) graduates was very small but also tended to favor blacks from desegregated
“schools. These analyses centrolled on whether birthplace was North or

South, atnwhatgage thelrespondent moved North, and parental background

. B - *
measures, . -

Q‘TWOystudies on small samples of black students who participated in

™~ y & ’ '
unusual desegregatlon pnggrams ﬁelate dol! » segreyg.ition
be fore hlgh school, In ‘an otho'vise[t-b‘ weue o .he effects
. ,egregation.experiments,‘Armor review: .aluation studies of the

two situations where effects on college attendance were measured and

o 194 . Lo
some positive outcomes were noted. Both situations involved small

numbers of students and unusual”desegregation.programs. The METCO
- ° : bt

- *program is a voluntary busing program across district llnes in metropolitan
N : fr‘i . _ » "
Boston, for which college data were obtained in 1972 for 32 ‘bused and 16
_ / . ) s _ .
control group students (who were siblings of the desegregated students)

o >

which represented about two-thirds of the original comparison grou‘of

4

high. school seniors in 1970. Armor reports ahat the METCO bused students

S v

were much more likely to start college than the controlsgroup, but al?o had

a much higher drop-out rate from college. By the end of the sophomore year,

.
o
'avwe :

' ke

¢
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.o . C e ‘ | ) ,
"Armdr reports there were no large differences in college attendance favor-
‘ J | . - .
ing the METCO bused students, aTthough the METCO students who remained in

coliege»wére enrolled in higher-quality institutions (four-year colleges

and univérsities) than tha control group. Pettigrew and others argue

. 2 ‘ :
that the positive evidence for the METCO program is stronger than Armor =
20 ) [ " . \ - } .
suggests: the dropout rate of METCO students~from four-yeat ‘colleges and
- v‘ ‘ *

universities was no worse than for white students nationally, and 1aﬁge

H S
i

differences continued to favor %EICO students enrolled in such iﬂstif@tions

‘ N

\ . S ’
W (56 comparedft0'38 percent remained in four-year colleges, and 43?Fompared

to 12 pe{‘cent_femai‘ned\in‘universit;'ies)'° A second studi reviewed by Armor
. I B -
that suggests some positive effects on post—hiéh schoolieducatioﬁ is the
. . v ) 4 rad
Aﬁb ("L.Better Chance') program. This fbllow-up study 'in 1971 of the first
year of college involved_about ;O high-aﬁ%ligy bla;k students who had par-

~ e

. N fi . ’ N ‘ ‘ $ NN
ticipated in the highly selective ABC program of sch: ‘ships to predominanthynh
\white high predtige priva condary schools and residential public schools.,

3 P :
" These 40 were matched with a control group of blqu students "of similar back-

' Fl

, ground and achievementilevels who had applied to the AﬁC program but who

By

cpuﬁh not be placed due to a cutback in Federal ﬁ:ndingf' All the ABC

stdﬁﬁnts entered collegeq, as compared to about 1f of tﬁe”control group,

and the ARC students enrolled in considerably higher quality colleges thaﬁ

. the control group. Follow up data on differential dropout rates were not

available foxr study,

+ Three digfurcnt longitudinal Survess that'followed up students’
‘ ? W
. affer high scthl haVe been studled to address questions of déseg%egatlon
I | 2

. effccts on black studcnts college success, Two of theio studies, on
a 4 “

o s ‘ i ¢
the' Project TALENT survey and on the Youth'in Transition survey, involved

o ‘ ‘ e

very smgll and unrepresentative samples of black students, so that the
.

v ¢
&~ .

oo
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results do not have much force. However a“continuing Iongitudinal surveys,
.
of %he ngh School Graduatlng Class of 1972 1ncludés a large representa-

.

" tive sample of black studdnts and promlses to be én 1mportant ‘source of

- research data ' C o L . o . .
~In the PrOJ(ct TALENT study, wh1ch used 1965 five- -year follow up
| ¢ ) ’ (.
déta from an original 1960 student samgle, students were not asked theiy

o
‘

race in the initial survey. Because the overall response ‘rate was very

Tow (39 percent) to the follow-up tth asked’ for rac1al identificat'on,
—

there is no way to know either the response rate for blacks or the

&
extent of{the\?laso ?rom an\orﬁglnal sample of over 90 OOO only 224,
blacks were included, in the desegrc”-1lom study1 of whom only 74/hhd

attend%d desegregated schoolso ~{or what 1td;s worth th1s study dld& ,(‘B\\\

"not” find any pos1t1ve or‘nega§1Ve school desegregation influences on o
22 ’ * N ';" e
post-high school educatlonu In the Youth in Transition 'study, com-

= ® B . - + \\_" -
parisons have been'made_one\year aft%r high school betwé%n black sub-

samples of 73 students in desegregated schools, 72 'in segrega?ed -, e
Northern school& and lll in segregated southern schoolso An ovenall

l970 fOllOW“up rateﬁofJSQA,from a nationally representatlve sample of
2213 black and Whlt&'hlgh school student’s proV1ded these comparlson

groups. Results suggestAthat.the s&cial mobility'pr0cess of desegregatedw

) -
blacks more closely approximates the processes for whites, in contrastkw"
Coor . , -
to the usual‘findipg of large black-white di fferences in the importance . ({
w L . . . g \
of academic performance and socioeconomic background for advanced education

, 23 C
attainments, : 3 : } ',,/f R
_— / C
5 . 52 R > : L .
ﬁhrain and Mahadé 4 have recently reported/glnd1ngs from thelr

analysls of the Natlonal Longltudlnal Study of'the ngh School Graduaq{ng
Class of 1972. A large samplc af hlgh school seniors were surveyed as high .
o . i
/ ' . Sl \\ . ' »# ~

. - . ) 1 y
& | Xy R . . oo b}/—
. p { -
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school geniors in l972\an again in 1974 and 1975.  The sample 1ncluded o
\ \J
peﬁ;ly 3060 black reSpondents of whom about 1000 attended Northern hlgh :

*

schoo)s and 2000 attended Southern h&gh schoois The black sample 1ncfudes

< / . » .

427 cases from Low segregation Northern school districts, 258 from medium:
- .o 4 . .

g . - :
segregation Northern districts, 393 from lowisegregatlon Southern dﬁstrlcts
4 'M P
and 608 f}om mediuth segregation Southern districts. ©Not onply dg the case /-

a @

/
. sizgs appear to, be better than many other longitudinal data sets but .

LA N 3 ~‘i
the follow up response rates for this overall survey have been unusualLy/
g {7 '
OgOOd:' 93,Pgrcent for the first fbllow-up in 1973, and 94 peréent for the '
: .
'second foltow-up .in 1974. A third f?llow—up condicted in late 1976 Ps
, , ) o

L L E e 3
being prepared for analysis. = L a3

N
v

v
il - A

L In their’working paper, Crain and Mahard examined three outcomes:

initial enrollment‘at%college, type of college,,and’uninterrupted continu-
S

ation to the junior year of .college. The repott found opposite effecé@ ‘of

high school desegregation on these outcomes for blacks in the North and
o mes | Nort

«

South. The effects on black college enrollﬁent>and;continuation were positive

- N '

‘ in the Ndfth,Abut negative in the South. When data-were analyzed at the

individual student level with statistical controls on socio-ecoromic’ back-

ground, ‘the only statistically sjgnificant relationship with percént white
* of high school wag the pdsitive effect in the North on'continuation to
. v

«

junidr year of college. When data were analyzed at the level of schoé% *

. ’
averages and propbrtions, with mean black socioeconomic status and school

~—

" district size contfolled, all relationships with percent white students.
were statisticaliy ignificant: in the North, positive effects on black
N i)

v
ggudepts' college enrollmént and continuation to college Junlor class;

in the South, negative effects on bIack students' college enrollment and

continuation.

\
n3
¢

O ’ . ’ ; . -
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In companipn analyses for white students' outcomes, the results were

~

{)

~

not the same as for blacks. Whereas predomlnantly white high’ schools were

)

- /
, N / .

.related to\higher black studdnt coll ge outcdmes in the North predomin-

antly White high schools prodhfed lower white student college outcomes in -
1 - ., £
this region. For whltesfln the South 1ncreased percent white in their *

“ f
! [N

-

high schools was not relatcd to different college ounqgmcs, while it was'

negative for blacks in the rtgion, . Ay i /
' - . ¢ K hV' N P
Crain and Mahard have provided some detailed analyses to account for
the observed patterns The authors provide seveéral iqﬂirect<checks to discount.
e J- . Y ]
the poss1b111ty th?t the results are due either to some unmeasured "quallty

' \
of educatqon” chpol variable, or to self- selectlon tendencies . og de-

s, . [ 7

segregated students that were not picked up by the controls on socioeconomic

status. They divided the sample into three sets of school districts that

are: likely to differ in the availability of desegregated schools>for stu-

-

s . /

P A
. g 7 . : . '
but not enough to eliminate theyapparEnt positive effect on black college
. . Pl .

»

"dent choice, and conclude that unmeasured self-gelection factors may exist, -

v
v

N LT C c o
‘contlnéatlon rates in the ,North or,to indicate any college benefits<for
A . N %

blacks in the South.

The authors then examine some ihterwening variables to sugéest the causal

«

mechanisms linking school racial composition to black college outcoméﬁi They

T

identify two ifiportant factors that may mitigate against any positive effects -

%

in the gouth and weaken these effects in the North: the lower relative grades

L3

that blacks earn in white‘high schools (deﬁpite their higher absolute achieve-
ment on standardized tests compared to segregated blacks), and the higher
proportion of white teachers in deSegregated schools who may be less likely

to encourage blacks to attend college or to attend colleges where-they are

likely to;persist'beyond two years. When the negative effecgﬂjof grading

practices and/faculty racial composition arc taken into account, the fshain-

+J - P ‘.‘\

-
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. _ ing direct effect of desegregated schpols is no longer negative in the Soythr

- (‘ .' 5 . N . . , . ‘ - L
;and is more strongly p051t1ve in the,North.QJ : e .

‘ ‘The authors argue that pred0m1nant1y whlte h1%h schoolsggn the North
&

ﬂ-\\\Qreimore llhely‘to~>1reét_the1r b;ack graduates to four-year colleges: -

' that offer scholarsﬁ1ps ‘and have mort.ahleé?tudent bodles, whlfgvbf5ck )
students in the South from dese@eg;ted schools are more cut off from the-

s black 1nst1fut10ns of higher learnlng anderom scholarsh1p opportunltles T

- ]
K
© o

"at wh1te qglleges. HOwever, these* relatlonshlps are not reported with
¢ J ) =) : . — ' ' v
. . S - - L
_carefu} controls on student background or other intervening variables,
The authors afso éhow that the availabflity of black'guidance counselors

in Southern high.schools may affect black student college outcomes. ['
o . . J - . . .. .
B . .// N ':;. . - . o \ - .
These studies of the Nationjl Longitudinal data are important initial
efforts to use this unique data sfurce to better understand the post-high
' 3

¥chool educational effécts of sc“io} des(égregationo Because of the impor-

. . .y ) . < .
tance of‘the initial findings, contﬂ@ued»research can be expected to look
'f . [ °

. 1%ygreater deta11 at the nepgrted complex1ties and 1nconslsteaf1es by race

‘~and regioﬁl "And subseun;F waves of this S/;vey that follow students further

through college or into occupatlons should prov1de unusual andﬁimportant
) . 3 ) ) . ,«1\‘ . #
sources of 1nformationo o Y ' : - )
19 ‘ ' '
v - "

L

-
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OCCUPATIONAL OPPORTUNITIES
Develdpmepts that .increase.equity and deéqgregatizn‘ofkthe”Aherican
) o, ‘ SN , ~ —
" occupational structure can lay the fbundation for prog ess in other~

1nst1tut10na1 settlngs“ Mlnorltytfamllles who can achigve emploxment
. stab111ty and mlddbarﬁlass,lncomes will be bettér able to offer their
. - o
SO - \“ L BV I e
e chlldren the socfg'economlc advantages at home that have proved‘toﬁpe.s

e N .- <.
) . ¢ . .7

-strong correlates of student dchievements in school. . Closing the

 émp1oyhent and income gap‘betweéq black and white famiLies‘ﬁay'also .

B
B

reduce white parents' opposltlon to schooi egregatlon because

research suggests that major sources of;yhite reaistencelderive
- ; R 5. T
from socio-economic aspects of #proposed school changeﬁﬁ; An improved -
parental climate for school desegregation may also be fostered by further
. - a8
BN ‘ s
desegregation in the work pjaces’ of this country, where adults may
¢
% 5 N oy L .
develop the cross-racial experiences and attitudes helpful for progress

- . :

in residi;tial and school desegregation._

‘ A\ N "
Thid section will outline evidence on desegregation in occupational
oA

v ¥ ’ /
opportunities ih the same way as the previous section on higher educa-
tionl\\Descriptions of current black-white-differeyces:in occupational /
2 attainments will be reviewed, preliminary tabulations on the extent of

desegregation in ﬁlaces of employment will be presented, and the limited

eviaente on the effects of elementity—secondary school desegregatioﬂ for

’
i

occupational opportunities will be cited.

Q4
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A. Occupational Attainments ’
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v Although 1arge¢/acia1 diffgrences remain in employment family

. lncome, pe*sonal earnings and occupational 1eve1 there were significamt"

~'impr ements during the prosperous 1960 8 in b1ack-wh1te gaps that have- ;
not & negated by the general problems in the econOmy of the 1970'? 26 ’h.

. Since 1960, non-whites have shifted into higher status, hon- manual super-

< -

;visory, and craft jobs at a faster rate than whites, although a very

llarge occupational gap remains. Even after recent gains, the occupational

T .

fprestige 1eve1 for the average non- white worker in»1975 remained lower

> than what the avefage white worker ‘ha 'achieved in 940 The re1ative

®
.

: o
improvement in occupational prtstige has been greater for non-wh1te females

e ~

-,

. than non-white males. The trends in family income also showed a more
t . K'}}J \ { ‘&\/’ \ ¢ 3 ’ .
urapid rate of 1mpr‘v‘ment.3uring the 1960 s for blacks than for whites, >

'(_. &

h a1though thq ngSE:‘ f'an fam11y income repained 61”percent of the Whlte'
median in 1976. This improvemeht in re1at1ve standing has not continued
';ﬁinhthe firét’halfrof the.1970's,ua1t20ugh,the earlier gains%have been
. maintained: vﬁnemployment remainsjan oVerridihg problem.of non-white

o

Kl'

.Americans and 1s one economic 1nd1cator on Wthh much of the 1mprove-

© ment: during the 1960 s in b1ack-wh1te ratios has been 1ost during ‘the

)f 1970 g, especially for men in the ‘labor force..' .
P o N . o L '

3

'A1th0ugh there'has?been mdch.research on racial differences in

“‘occupational level (prEstige and income),'blackFWhite_differences in
ocoupational tvpe have ‘been "examined only recentlyu— C1assifications of
P ‘ . e
f‘oécupatipnff'types have been developed that grOup JObS according to the y

"kinds\of activities involved and the kinds of competenC1es that are
. )

required and rewarded. For example, some occupations emphasize work

\
kel

e v J S .
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. ? R | LT
+ with data, others with people, and others with physical objects. Studies.

have shown that .separate labor markets operate for -broad groups ‘of’

occupational types: most workers' careers involve job chan e5_amon a
yp ‘ : ¥ J g S g

-~ ; 3 ¢

similar of?closely‘reléted occupational typegxland the payoffs fh’ income

and job prestige for additional years of education vary sféﬁiflcantly‘
o y 27 "

Lor differ%nt occupational types.

2 <

Black workers are much more concentrated than whites in 'social"

occupations, such as education and social service.jobs: -for the most

~highly educated workers in 1970, 47 percenttgf4black.men are in "social"

K
« "

occupations'compared to 19 percent of white men Qf»Similaffége and

educa-
.

«

tion., And black workers are greatly underrepfesented in "ehtefprising"

occupations such as business management or sales, and in "investigative"

joccupatibns such’ as scientific work: among,highly educated workers in
1970, 12 percent of black men compared to 39 percent of white men are’ in
"Menterprising'' occupations, and 12 percent of black men compared to

24 percent of whitfe men are in "investigative" work, 8 These ‘three broad
N\ e .

vﬁjpes_pfﬂoccppkpions, which show.the largest differences in racial distri-

" butions, also appear to involve different market processes of occupational
: - ) I3 . - . . : .

attainment. Studies of the .returns received from additidnal yeqrs of
o . .

scﬁooling show that '"social" occupatidns yiqld,relativély large bayoffs

in occupational prestige but small.returns in added income; "enterprising"
e . [
jobs proWide much highef income payoffs hut®lower prestige returns, and

‘"investigative" work offérs high retdrn§4iﬁ both income and g;estige‘fff

, ) ' . -t S

An additional year of education is associated with'an additional income
: o . L .

- g e

- : - g - T
of $200 to $300 per year in social occupations; $400-to ' $600 in investi-

: : SN : < : '

gative work, and about $1000 in enterprising work;‘and,thé ratio of

8

Q - | o )
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increases in mean income to prestige from one additional education’ level

is approxlmately $150, $500, and $1200, respectively, for social, investi=-

L.

gative and‘enterprising occupations. Thus, blatk men are greatly over-
represented in occupational types with the smallest income returns to
education, and they are greatly underrepresented in occupational types
. A \ - .
S . 29
with the largest income returns.
Research is neededﬁon the sources off the black-white differences in

o

- : . (
type of occupational choice and on the possible effects of desegregation

[ : . . P

‘on 6ccupational-choices. For example, studies may indicate whetherothere

are effects on black occupational choices due to dgfferencespof desegre~
. . e

' . . " . . . R '
gated elementary-secondary schools in peer group occupational aspirations

or .in available networks of information that connect students to 'non-

traditional" major fields in college or to '"nmontraditional" occupational-

opportunities,

o : ' -
"B, Desegregation‘of Places of Work

o

Data on the number of workers from different racial and ethn1c
vgroups is collected annually by the federal Equal Employment Opportun1t1es

Commlsslon (EEOC) for‘approximately 150,000 different places of»prlvate

1

employment in thlS country that have™ 100 or more employees. ‘As had been
the case.with thz rac1al and ethnic counts of students in higher educa- N

tlon, the data for American places of work had not been tabulated to -
i“~
determine the extent of segregation. Preliminary analyses using the l975

"employment data are presented H€re to provide segregation indices and
distributions by racial composition for places of work that parallel the
: ‘ " . @ a .

- Sl
N

' ' 30
previous tabulations for higher education.

~Table 4 gives the estimated indices pf segregation in American

. ’ 3
- . ’
2 .
B
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. placgs'of work, for all jobs and for nine different gctupational levels,

based upon a 1 in 20 sample of the 1975 EEOC survey (N=7483).  Tablé 4

B

uses the samevsegfegatioh'ihdéX‘for places of work that was described
earlier for the anél?seé of higher educatigh, and ﬁresehts-the sebarage
'cbmpdnents used in calculating the segnegééion indices.';These éoméonents
ihcludé thévactualvpercent white in thé same place»of work and jbb

v

, categbry'for the average black worker, and the.pércent white nationwide

- )

in the job_category'to'représent the expected value for the average

:black wdrker that woﬁld reﬁuiq from a random.diStributioh QfAﬁofkérs.$
Segregation index cdmponents ;re éiso shown in Tablé 4 ffom the pérsp;c—
tive of the average whité wbrger. Table 5 gives the distribufioﬁ of workér;
in places of wérk of different racial coqposi{ions; to providé an a&di-
tional picture of thg‘;;tent of'seg:égéﬁibn.
i; The values iﬁ Tables 4_and 5‘showV1es$ segregation in, 6 employment
' tﬁén was1f0und iﬁ'education, but some job categories éfé ﬁore highly
segregated thag @thers. " The nationgide segfegétién indeg'for éli
jobs is 19.0, compared to the nationwide segregation indices_repbrted
‘garliéi for higher education of 31.7 and fof elem;ntary-secondéry -

{ <~,
schools of 55.8. The compariéphs of distributions by racial composition

& . -
show a}similaf~ordering: -13.9 percent of blaek Qorkers are in placés of
work‘with more than haif black employmenf, compa;ed‘to 35.4 p;rcentVOf
, minori;zagpdergraduate studéntsjand‘66.4 percent'of minority .elementary--
secondary students in schools wiph moré thén half minority enrbllment.
But when differgpt job categories'afe compafed, we see that segregation

! s . ’
in employment is greatest for particular occupational levels.

-

- N
- Segregation indices measure the extent to which the actual distribution

—




4

o

of blacks and whites among p1aces_of work &Eparts from the random distrt-
“butign of available b1acks and whites fn’ each JOb category, ‘and by.Zhls
criteria 1aborers andiser&%ce workerslari the most segregated Table 4
reports segregation indices for these-QOb categorles that are about twice

T as large as the in@exffor all jobs in the nation. And Table 5 shows that

. . . “‘I‘,f""v ° . .' . ’ K . L ‘.
about half of .tHe black workers’ in laborer and service worker categories

\

are in pIaceshof work with more than half bl ck eﬁployment, comparedfto

# o - -0

most otlier job'categories where less than 15 percent of‘biack workers

x . ° - .
.

are in places of wor$ where m1nor1ty workers make up morexthan half of -

{ . . \.

the1r work\ferce. ; : , : \
Although the avallable b1acks in the hlghest JOb categorles of B
i : \

—~ \

i
managerlal’ professzonal techn1ca1 and sa1es workers _are.more evenly

-
. —

dlstrlbuted among tlie nation's places of’ work there is a1so a much

[}

: Do
lower proportion o% blacks at these levels nationwide. Table 4d§hows‘.
3 N L T . . . a B PR

. T
J o ¢
;

that the segregati%n indices forlthf top four job categorles range;from

i 3

‘5-14 to 21, but at the same time only about 3 percent of maaagers aod

+

professionals are black and about 6 percent of professional and’technical

workers are b1ack _“This means that wh11e b1acks §t the top 1eve1s are

1) . ‘
1east likely to be concentrated in mostly b ck places of work there

_are many more firms- that have few or no blacks at these job® categorles

compared to other job levels. Table 5 shoWj/tbat amorig whites, more
than two-thirds of the workers in each of the top four job categories

k]

. L : & .
are in 'work forces where less than 10 percent of their fellow worﬁers

_aré black, 1Indeed, it can be shown that about half of white managers

are in places of work with no black co-workers at all, and about one- //

<>

third to?two-fifths of the whites at other top levels are in exclusively

”

2
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)

white work forces. 1In other job categories, oniy about one-quarter of

whites find no blacks in the same job level at their place of work.31

Thus, shese preliminéry:énalyses suggest that td'reduce §egregation
in e@ploymeﬁf_so that mérgiwhite and black jéb holders work in racially
mixed work forces will #nvolve both ah‘incregsé in the number éf available

. black wofkérs'in th;.ﬁiéhes;\jéﬁ cqtegories,uand a more eved’distributiqn

“among firms of present black qukers in the lower job categories. Further
research is needed to examine differences in employment segregation within .

specific state, metropolitan and industrial labor markets, to ‘learn
whether segregation in employment affects male and female workers in the

¥ - . : . )
same way, and.to examine how employment segregation may be related to

N (( -

specific policies of firms and';o the segrgﬁation of schools and resi-

"dences in a community.
. q
C. Elementary-Secondary School Desegregation
and Occupational Outcomes .

v
0y
A

’iiThe-only d;ta,that have been analyzed to éddress'qgestions of the

occupational oufcomé; of,school_desegregétion are the @ata collected in 2

the 1966 retrospgétivé.survex of black and whité adgktéléﬁonsored'by the

U.S Commission gn'Civiiméights. Althougﬁ these data combris;Qsmall Samples
’ s S . . .

from an earlier hissoriéél period of school desegregaéion,’thexrcurrently‘ |

provide the only direct evidence on these questions. Research has been

reported on two classes of outcomes: income and dccupational attainments

-

of blacks, and attitudes toward race and related behaviors,of blacks and
: ' v B
_ whites that appear to have relevance for occupational outcomes,
I's
Crain focuses on approximately 300 cases from the original sample

) _ Co »7
of 1624 b}ack adult men aged 21 to 45 in 1966, who had attended northern

\

high schools and”re’ported an occupation in the Surv'éy.33 He presents
< : !

ERIC f “ .
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~-data to show that b%acks from, desegregated schools are more 1ike1y to

hold "nontradltlonal".occupatlons in sales, crafts and the professlons

(33 percent compared to 21'ﬁercent from segregated schools) and to have

higher average occupational prestige and income (35.7 in prestige compared
. T . @ . :

to 34,0 from segregated schools, and $5454—compared to $5110 frog\seg-
regated schools.) After controls are placed oz age, educational attain- ‘
~ment and stability.ofzfamily or origin; the estimated income differepce

equals about a $100 annual advantage for desegregated blacks. -
. ._G .
. : . T . LT . J_ LN
.Other analyses drawn froh the se data'have examined.somefattitudinal
varlables thought to be assoc1ated w1th black occupatlonal success, and
' .

have explored how segregatlon of blacks, and whites may be perpetuated

h v

from school experiences 1n€6 adult life. Tabulatlons are reportedkto

Id

shég/that both- b1acks and whites from desegquate&’schools are more

llkely to function-in desegregated env1ronments as adults, . For both . .
taces,.adults from desegregatedhsch olsvyere more freghently foundlto
live in desegregated neighborhoods,,to have ohiidfen in’desegregated
‘sehools, and to have close friehds*of the‘othet IA“acev./34 Anaiyseb\are V(f
also reported to argue that ‘blacks from]desegregated situations have a

stronger sense of opportunity, kore .confidence in their ability to
? . }

succeed ‘in interracial situations, and more access to informal sources .

'of information about employment jopportunities, all of which may-be.

" important- for add&t occupationgal success, >

i

To gain better understanding of the perpetuation of segregation

ffom education to adult life and of the‘occupatiombl effects of school
. N )

desegregation, research is obviously needed on lar@er and more con-
| - .

~ ~ N

‘temporary samples., Relevant studies can be conducted with existing
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v

longitudinai data soufEes;:such as the National Longitudinal Study of

the Class of‘1972, ﬁut‘new data'c611e¢tion'ﬁill probably be needed to
direct/ly examine most questions. . o
Co . ' coNcLuston .

,Thefe is always the danger of drawing.misleadipg?iﬁpiicatibﬁs from
any evaluation research--diffefent results may.ébmeflater f}ﬁmqs;ronger
data' and degfgﬁ§j'§1énifiéént sideQfoépts or unanticipatéd cbnSequeﬁcgs'
may éxist 6n unmeasuijd outcomes, and dg'alaye‘raéely avéilablé_for more
than a limtted range;of the praéfical§ilte ‘

atives. Clearly, the danger
o ’ .

is magnified for the topics addressed in this review, where information -
. _ ° : . y7 ‘ )

is weak for déscribing many important éspéété of black-white differences

‘of attainments and desegregation in higher education and employment,
. v . ) @ ] - ‘
where relevant data are poor for linking elementd?y-Secondary school

7 deésegregation to adult outcomes, and where clear ideas are scarce for

understanding the processes which relate improvements in equity or (
. - ” )
I

desegregation across institutions and across.generations.
’ /

This overview has indicated the dangers of assessments of bdack-

1

:

white differencesAbased on Timited data. It was suggestéd thag initial
enrbllment rates in higher education may give a upcriacial im, c:ssion;
of equiéy of attainments that ove;look importapt Blagk-white
di;fferences in continuation or completion rates and in the type orﬂ
quality df thegéollege attended. Simiiarly, it was argued that income
and prestige'differences~;n the occ&pq;idnal stru;ture’may be betterb
understooq by examining the distribution of black and white workers

; ) W
among different types of work and labor markets. The use fulness, of

furthep/aescriptiﬁe,research on the extent of segregation in higher

N .

Qs

o ' ) L
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~ education and employment was,a%ﬁg bbinted out,’by presentiné pyeliminary

. ’ ’ 41 .
- tabilations for broad regional'and national categories and dibscussing
how state jand community conditions still need to be taken into accqunt.

. Iy S . . . ’ . v
Research prbgress can be expecteé’M51n8°avallable data, on many of these

-important agpects of descriptive information. 54:

-

-
3

The existing data béses do not appeaf nearly so promising for finding -bet
ter.evidence about the effects.of'elementary-secondary school desegfegationibn

N

"post-high school -education and occupétions;' With few, qxcebtions, current

evidence is based on data that ‘are either very small, unrepresentative

or out-of-date. As a consequence, little can be‘sai&iﬁﬁﬂ/éith much ™

o ',’. . . . (: , ) -
‘confidence on most of these questions. Although further research on data.

%"_ffbm thgoNational(Loﬁgitudinal Survey of_fhé High School Class of 1972

Ce C /i
should provide a valuable source on relevant questions, espedially as <, ’
data become availablé-oh_éﬁe college gompletion years, it will ‘probably

: ) Lo ’ , o . . o
take major new data collection activities to éiﬁyreal progress in

» ( Y, S
stuhying the effects of school desegregatxon on continued education and

“
N

employment opportunities. ‘ s ' , o
. . 16' )

. : s
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. L éj i & " TABLE 1 : o Ty
o . - . _— e
c 1976 SEGREGATION INDICES FOR FULL- TiME \I:.NROLLMENT o,
;“ ) IN HIGHER EDUCATION BY LEVEL AND REGION ' o : '$
- — — : Z -
- C - ! ot ,
S ‘ o Percent White -Percent - Percent Percent .
) ‘.‘ - 7 bp the school White MlnorltJ’ Minority g
‘Level.and * cdttended by . students in the Students = Segregation. ...
Region’—/ the average ‘in the School in the Index
o . “Minority - region attended” Region
Student - by the
i ' ' average
. " White -
; ! . S tudent ** ]
. : ¢ - . ’ ‘ . \ . b
e ) - - - B = '
- A1l Undexgraduates ' ‘ _
Natioﬁ;v 57..6 84.0 10.9 15.9 31.4
NE . ¢ . / .66.1 87.9 - 9.1 12.0 25.0
oow - . 68.2 89.8 ° 7.7 10.1 23.7
s , o 45.4 ~ 78.5 12.4 21.4 42.5
w0 : 1 64.2 180.2, 15.8 19.7 1 20.3
. ‘Undergraduates in Co R S { : /C ‘1_4V;
"Two-Year, Institutions : X * ' ‘ - :
‘Nation J. : 154.6 77.9  15.4 . 22.0 . 30<6°
 NE ) - 49.2 "82.7 .10.3 17.2 40.1
MW 4701 83.9 9.0 16.0 43.7
"S- < ’ 56.:9 . 73.5 20.5 - - 26.4 22.7
W - %58.0 74.6 £19.7 25.3 S22.1
Undergraduates in . /// , ' T . ’
Four-Year Ingtitutions . ‘ ‘ ' ’
Nation - . " 59.4 86.2 9.4 13.7 31.3
NE . 74 .4 89.5 8.7 10.4 16.3
MW .79.2 1.4 - 7.4 8.5 N 12.9
s /3 - 40.2 €%o.3 9.8 19.%° 50.0
W ; , '70.3 - 483.8. 13.5 T 16.1 ~16.1 "y,
“Graduate-+ P{ ﬁeé51ona1 ST )
Nation = . 80.2 90.8 - 8:0 9.1 12.0
NE - < - 89.0 .92.4 7.3 7.5 4.0g
My ‘ 86.1 92.6 6.8 7.3 8.2
-S ‘ - 68.6 89.6 - 8.0 10.3 23.3
"W o - 82.3 88.1 S 11.1 11.8 6.7
¢
! Northeast (NE) = CT, DE, ME, MA) NH, NJ, NY, PA, RI, VT.
" ‘Midwest (MW) = IL. IN, IA, KS; MI, MN, MO, NE, ND, OH, SD, WI.
South (S) .= AL, AR, DC, FL GA Ky, LA MD MS, NC, OK, SC, TN, TX VA, WV.

west (W) . = AKs AZ. CA. co, HI, ID, MT, NV, NM, OR, UT, WA, WY.

.Source: 1976 National Center for Education Statiétics\Surygg\;E‘ﬁgcial ’
and Ethnic Enrollmepts in Institutions of Higher Education,

-
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1976 Percentage DistributioE of Full-time Minority Students and White
" Students in Higﬁér Education Schools with Different Racial-Ethnic Compositions ¢ D
S —a—— oo
IR i v\ _gi‘f _ .
Llevel " 'Pétcent of Minority S}ddents Attending 0 Percent of White Students Attending
‘ and\\ ~ Schools Where Enrollment Compos tion {s: Schools Where Enrollnedt Compositipn is:
teglon R ¥ R WO S R = S X T A S
. \ S White | N‘n’ito  White  White R Minor ty, Minority Minority Minoti_1
' All Under- A . n ; R B o
SIS {1’6‘.8" zg/z _l B4 8b 633 90,9
o B R TR R /K . i (SRR
S0y -se sl Wy L e 788 96 Ny
(& 7R A T A R R B A o
LY L6 260 0 TR0 6.9 - 80.5 R 'l.
* Undergraduates \ AL, | Vo : ;o
{n Tvo-year -\ i b / T “‘
Institutions L v I, | ' S “\
CMatln - 80 3 38& 6.9 TR TR %66 3w
oWk N4 528 4(9\ | 744 8.7 %69 A0 v
W LBy %o, 03 S92 82 ¢+ 18 :
I T U SRS N TR X A [ * g Ry %0 3.8
SRR TR B A (A N B (A
Undergraduates N ,‘ | ¢, / ) L o
~ in Four-year . - . T o R | C / 3 | ‘
~ Institutions. - \ | . LT ; oy
Natfon s - 20 .1 38 662 . 61 % 0y
. ] R B S U A es\g 95,5 S0
R ICH N SR 3 SRR ({1 U1 S T 1 S 0
VTR VI A 5 S 5 B Y 7653 . 9.0, 1.2
I T A, N SRS 7 IS | | 1 U N S V! L6
. . e / Sy \ Lo . . K . -
Gtaduate- : . o AN A
. Professional o l\ S b o }/}‘ o
Nation 2.8 63 N 108 0 82 - (%8 9.8 04 ,
W 000 00 0l 99 Sy e mesd 00
Loowo 30 30 . k6 %k Com6r %8 %9 0l
S . g6 U8 04 86 B0 959 sE L T
oY I AT - N S R, oo‘ o
TEHN MR |

3rce 1976 National Centex for Education Statistics Survey of Racial and Ethnic Enrollments in Institutions
¢ of Hisher Educationy R .
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o BN IV

A , Cé;;ARISON OF 1972, 1974, AND 1976 SEGREGATION INDICES FOR,
JFULL-TIME FNROLLMENT IN HIGHER EDUCATION BY LEVEL REGION AND¢CONTROL .

‘. . // k - . .
- SV Y, .. . . - \ ‘ IRV

Nt o wuwo &

—OowWw WD

-~ - T N -<f~—L4—2+—-—%y;ay
. Levél“and . .‘A f{qublic . Prinate' L D ' ‘All
Regiof™ y . L RS 5
B 19n“\1y4R19% 1972 1974 1976 . 1972 1974 1976
A1l Undex- s s T S
duat . - a oLy
'Vgra ua es'vk . . g, . A/[ S ’ .5 . ‘ s '
Nation ~ 30,4 29.5 ,30.5  35.5 .34.0 34.5. 31.7 31.1 31.
¢ ) . o ’ . ‘ o - ’ . ’ .
"NE. 20.3- 18.1 31.4 4.6 23575 9.1y 316.3 M9 s,
MW .o 266 22L6 0 2407 14,4 20.2 23307 22.7 22.0 23,
S . 47.5 T42.5 w373 66.8 60.9 60,3 51.4 470 42,
W 11.8 ,17.2 « 9.1' 10.8 13.1 2.3 12.2  16.5 20.
; P . AR T B = N
‘Undergraduates® - R ; & /o N :
in Two-year . PR - L U ,
Institut¥ons = 4 S , . -
Nation .25.7  25.4  29.4  38.0 41.0 .42.1  26.6 ~ 27.5  30.
NE . 29.7 26,7 42.2  Y4.4 35.1 27.1  29.™ 35.2  4o.
M T 45.5  40.9  43.8° 154 21.6. 46.5\  43.6 39 8  43.
S '20.9: +19.2 20.9 ° 53# 60.0 49.6 24.4 2 22,
W W 15.7 21.5 21.9  67.2 48.1 54.1°  16.1 zﬁo .22,
e . * - ’ - ¢ . : ‘ . .
Undergraduté? - - ] o .
in Four-year . ( —_ ‘ ' _ : - ’ : : -
Institutions _ ' L Co ) .
NatiQn 32.4  32.1 30.4 '35.2 -32.5 33.8 33.0 31.9 3
NE -7 14.0 12.t 23.0 4.7 15.3. 7.3 9.8 14.4 16.
MW . 10.0 .12,5 11.1 -, 13.7 ~19.7 18.7 10.7 14.2 , 12.
.S 56.6 ° 52.3 45,6 , 68.4, 61.1 (6l.4  .59.7 54.6- 50.
WLt 8.0 9.3 16.8 7.4  10.1*N0.7 , 7.4 9.5 16.
. i v, & o X < ‘_b . .
‘Cra&uate- - R : . 'ﬁ : o
~ Professional ) : e ) ' : : -
: Nation - 11.6 9.5 10.1° 16.8 18.0 13.8 13.7 13.6 12.
T UNE- 5.3 .3.7 3.7 2.8 5.2 %«2.7 3.8 38 ‘a.
DM 1.6 . 4.3 2.9 4:3 . 8.0 13.4 3.2 4.2 ‘8.
$* - < 26,5 21.7 19.1  42.7 46.2 29.1° -31.7  3Q:8 23,
Fow o C 2.7 40 7.2 6.1 5.5 3.8 3.6 '3.90 6.

NWwWNO ©

SOUrce:v 1972 and 1974 Department of Hgalth Educat}on and Welfare Office of )
) Civil Rightg and 1976 National Center for“Educatlon Stdtistics Surweys.
o of Racigl amnd Ethnic Enrollments in Instlvutlonsaof Higher Education.
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1976 NATIONWIDE SEGREGATION INDICES FOR PﬂACES

. Y JOB CATEGORY o
. . , OF WORK, BY JOB CAT =
L] . - | \
- n . 'n’ /.
) % ] Percent. Percent n |
fhite in i'the black in the =
same “place “'same pl3ce e ‘
) of work and of 'work and,
occupational - Percent occupational Pércent ) >
level for » . White in ‘leyel 'for Black in Segregation
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7195 Percentage Distributdon of Blacks and Whites in Blacés
e o Work of Different Racial Compositions, by Occupational Level
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*, A FOOTNOTES

“N
N ’

See, e,g.,vLevin Education, Life Chances and the Courts: The Role
\

of Social Science Edeence 39 LAW &xCONTEMP PROB o.‘2 at 217
(1975). - .

in 1973, the hlack-white school enroliment differences were small
. - - Y

before the age of 16 'but‘large for the ages of the last tWo years of

~ o

E high.schbolA In 1973, 96. 9 percent. of 14- and 15- year old black females

N were enrolled in school, compared to 97.2" percent of white females

v i

4of the same ages, and the comparable flgures for males were 96. 9. per~

dent Bf b1acks and 98.1 percent of hites. But alsp in 1973 24.9 f 4

Ay

» percent of b1ack males and 29 perceht of black females 18 and 19 years

old, were not in school and were not high: school graduates while the

4

: comparable figures for male and‘female white'students are 13. 7 and 14.2

o

‘ percent See U.S. DEP T. OF COMMERCE CURRENT POPULATION REPORTS 3

E

o -

SPECIKL STUDIES (Bureau of Census Serles P-23, No‘ 54, 1975‘,atf92),v

‘and M. A -Golladay, The. Condltlon of &ducatlon 1977 (1977) at 196.-

See,‘e.g.,'c. Jencks 'et. i Effects of Eamlly Background Test Scores

-

Personallty Tralts and Schoollng on Economlc Success Flnal Report tdﬁ”ﬁ?‘

U.S. Dept. of}Labor,-Manpower Administration, April, 1977; at Chapter 8.

. The social mobility model thatuhas.been thermajor:influence'in'this

~ work was deVeloped ian.M Blau & 0.D. Duncap, Th: American Occupation
: o . o ) .

"Structure (1967). Recent&research thatAKas studied changes in black

-and white social mobility processes include Hauser & Featherman,

~ - . , B . {

Equality of Schooling: Trends and Prospects, 49 SOC. OF EDUC 99%(1976),
Vil .

1

é N
R. M Hauser &% D.L.” Featherman The Process of Stratlficatlon Trends’

1 ’

® . ‘ : Stf



S ! —
[\ ] , _34_ R ) \

- \ \

&
5

and Analyses (1977), Featherman & Hauser, Changes in the Socioecgnomic

Stratification of the Races, 82 AM. J. SOCIOLOGY 621 (1976), and Hogan

+ ) ’ ¢
and Featherman, Racial Stratification and Socioceconomic Change in the

: . S
American North and South, 83 AM. J. SOCIOLOGY 100 (1977).
' U ‘ : :
The Census Bureau recently reported that blacks comprisedX10.7 percent .

bf

11 college students in‘1976, and were 11.7 pefcent of the collegei
. . .

aged civilian population 16 'to 34 years old, See,U.S. Bureau of the

Census, Current Population Repofts,‘Series P-20, No. 309, (1977) at 2.

G

-

Several studies have shown the greater college enrolzyent rates of blagk «
high school graduates compared to whites of ‘similar ocial class or -

. i - &
test score levels, including recent anmalyses of the Youth in Transition

v (‘ study reported i% Portes & Wilson, Black-White Differences &n Educa-

kY

tional Attainment, 41 AM. SOCIOLOGICAL REV 414 (1976), and of the

- 4

National Longitudinél Study of the High School Class of 1972 %iported

in W.B-. Fettersl National Longitudinal Stady of the High School Clags
of 1972: Comparqti;e Profiles One and One-half”Years After Graduation
(1975), and M.A. Golladay, The Céndition Bf Education, 1977 (1977) at

t

.200, and Thomas, Alexander and Eckland, How Important are Race, Sex,

Social Class and Academic Credentials for College Access? Johns Hopkiﬁs

LS

. . ) +
Universiky Center for Social Organization of Schools Report 226 (1977),

and Peng, Bailey & Ekland, Access to Higher Education: . Results from the ;

National Longitudinal Studyggﬁ the High School Class of 1972, 11 EDUCA-

TIONAL RESEARCHER, No. 11 (1977) at 3.

6. A ma jor recent work to e?timate college access, distribution and persist
tence. rates of blacks and whites is tnstitute for the Study of Educational’
Policy at Howard University, Equal FEducational Oppo?tgnity in U.S. Highér

-

[ —

[y




10.

11.

12,

13.

.See Astin, Equal Access to Postsecondary Education: Myth or Realitx?

Education: An Assessment (1976) . These estimates, had'been hampered

by the absence of basic national data on fghe raci 1 distribution of

@

undergraduete conferred degrees and by the absence of longt?udinal data -
on race of college students through the completion of ‘the senior year.

These deficiencies have‘been,adgressed for - future .research by the sample

survey’on cdilege degrges conducted by the American Council on Education,.
/ o ‘

. L B L]
See, F.J. Atelsek and 1.L. Gomberg, Bachelors Degrees Awarded to Minority

Students 1973-74; HIGHER EDUCATION PANEL REPORTS NO 24 (1977); and by
the follow-up surveys of- the Nat10na1 Longitudinal Study of the High

School Class of 1972, conducted by the U.S. Dept. of Health, Educ. and

1

Welfare, National Center for Eduogtion Statistics.

wn

ee M.A. Golladay,, Ibld, at 229. ;3 N

See A. Kolstad, Attrition From College: The Class of 1972 Two and One

Half Years After ngh School Graduation (U.S. DEPT. OF HEALTH, EDUC. &

WELFARE Nat10na1 Center for Edgcatlon Statlstlcs Report”77 266 1977):M
’ ‘ F]

Institute for Study of Educafional Policy at Howard University, supra

a

note 6, at 19.

. . - :
N.L.?%arweit, Patterns of Educatio:. ~ivities: Discontinuities and
Sequences, Johns~Hopkins University Center for Social Organization of

Schools, Report No. 222, 1977. ' s

Unpubllshed tabulations performed at Johns Hopklns Un ersity.

&

19 UCLA EDUCATOR, No. 3, 8 (1977).
Institute for the Study of Educational Policy at Howard University,

supra note 6, at 61. .

w

P
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See National Public Radio, Transcript of October 7, 1974 broadcast of '

'"Options on Education" for a sampling of opinions of .desegregation of
- .

.higher education and the role offblack colleges.

@

15. The calculation formula is:
- Percent white \ Percent minority
‘\ , in the school e ' in_qﬂe school
\ ~ fPercent ‘attended by the Percent attended by the .,
’ white average minor- minority average white
-students in .ity student in /| students in} \student in
Segrega- the region the region ) the region./ " \the region A
tion Index , Percent white\ - Percent minor-
' students in . ity students in
the region the region

16.

17.

18.

For further description of this index, see J.S. Coleman, S.D. Kelly & °
J.A. Mooke, Trends in School Desegregation,- 1968-73 (1975) at 7. It
can be shown that the index selected for usegih this paﬁer does not "have

the bias problems that have been described for other familiar indices

of segregatién. See, e.g., Cortese, Falk & Cohen, Further Considerations

on the Methodological Analyseéaof Segregation .Indices 41 A&ER. SOCfOLOGICAL.

REV 630 (1976).

<G
Retabulations of the regional segregation indices for elementary-secon=-

. ‘ .
dary schbn‘ © ad in J.S. Coleman, Kelly"& Moore supra note 15 at

0 - : b “d' .
28, and ne distributional statistics reported in M.A. Golladay, The

Cond iciomng of, Education, 1976 (1976) at 67.
. m @

These analyses are in_progress under the direction of Dr. Gail E. Thomas \C

at Johns~Hopkins University. ~ 5,

i

Crain, School Integration and Occupational Achievement of Nggroes, 75

AMER. J. SOCIOLOGY, 593 (1970) .

Armor he Fvidence on Busing 28 THE PUBLIC INTEREST (1972) 105.



20.

21.

22.

23.

24,

25.

26.

27.

28.
29.

30.

-37- |
, -
/

Pettigrew, Useem, Normand & Smith, Busing: A Review of "The-Evidence,"
30 THE PUBLIC INTEREST (1973) 88.
B . i . ¢ . . ¢
Armor, supra -note 19, at 106.

)

-D.E. Kapel, Effects of Negr9 ﬁensity or Student Variables and the Post-

High School @djustﬁen; of Male Negfoés‘(1968); and D.E. Kapel, Environ-

mental Factors, Student Variables, Post-High Sch9pol Emplovyment Adigstﬁent,

and Post-High School Education of Male Négroes from the Ptqject TALENTf-
» ; - C

!

Sample (Péper presented at annual ﬁeetiqg of the American Educational

’

Research’ Association, February, 1969) .

Portes & YWilson, Black-Whi'te Differences in Educational Attainmént, 41

v . J
AMER. SOCIOLOGIGAL REV. 7il(1976). \L <
R.L. Crain & R Mahard, Hi

h School Racial Composition, Achievement and

College Atteg&ance (unpublished manuscript).

See, e.g., D.G. Taylor & A.L. Stinchcombe, The Boston. Desegregation

- 4

Controversy, {(unpublished manuscript). = {
See, e.g., 'Farley, Trends in Racial Inequalities: Have the Gains of

the 1960's Disappeared if®Fhe 1970's?, 42 AMER. SOCIOTOGICAL REV.Q(1977)“

189.

L.A. Gottfredson, A Multiple-Labor Market Model of Occupational

Achievement, Johns Hopkins Center for Social Organization of Schools,
{ ]
Report No. 225 (1977).

Id. | - | ‘4i§

Id.

28

¢ ) ‘

Responses to the 1975 EEOC survey covered 48 percent of the private

A

]

-11on—agricu1§uraibwork force,. . with more complete coverage in the industries



31.

32.

33.

34,

35.

-38-

. ‘
-
I3

‘ w
| >3

. i \ -
whose establishments tend to be large. For example, estimated 80 percent

- coverage in'durablezggods manufacturing and 71 percent in non-durable

Fg .

manufacturing, but only 31 percent in retail trade and 29 percent in

.4
wholesale trade. The racial composition of the 1975 EEOC sample is very

similar to the U.S. Bureau of Labor Statistics estimation of the population

po

with work experience “in 1975, as reported by H.J. Becker, Racial Segre-
Q ¢ ®
gation among Places of Employment (unpublished manuscript). >
§ ,

H.J. Becker, supra note 30 (unpublished manuscript).

Analyses of these data are being pursued by Dr. Henry J. Becker at Johns

3
~Hopkins University.

: /
‘Crain, supra at note 18.

U.S. Commission on Civil Rights, Racial Isvtation in the Public Schools

(1967) at Appendix C5.

'R.L. Crain and C.S. Weisman, Discrimination, Personality andAAchieveméht

(1972). o ’ , °
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